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Creative Entrepreneurship in Schools / Findings and Futures


“If you want to build a ship, don’t drum up the men to gather wood, divide the work, and give orders. Instead, teach them to yearn for the vast and endless sea.” 

(Antoine de Saint-Exupéry)

The final conference of the CENTRES programme - Findings and Futures – brought together partners and participants from the eight CENTRES countries, plus some leading experts and innovators in creative learning and education. The conference was staged to discuss the outcomes of CENTRES; to reflect on how creative entrepreneurship in schools can be more effectively championed and delivered; and to explore the next steps for the programme and the individual projects it initiated. Collectively, these elements were used to explore the policy implications of the evidence and energy produced by CENTRES. Here CENTRES can be viewed as a positive disruptive force in the way mainstream education is understood and delivered. It has demonstrated the value of creative entrepreneurship in schools and it has lifted knowledge, appetite and vision to the extent that partners will no longer accept incremental change and a piecemeal approach to this agenda: they want to see holistic policy change so that creative entrepreneurship in schools is integrated into the very fabric of the educational experience.

Overall, CENTRES has created a European forum for issues relating to entrepreneurship education specific to the creative industries and for sharing innovation and best practice in this area. This final ‘Innovation Paper’ reflects on what the Programme has delivered, why creative entrepreneurship in schools matters and, via a summary of the key interventions made at the conference, introduces a fresh policy agenda. 
Why this Matters – a Reminder

CENTRES was delivered at a critical time for Europe as some big decisions are being made on the type of society we want to shape for our young people and the type of economy we want to build. As we emerge from the economic downturn and with youth unemployment at unprecedented levels, it is clearer than ever that the Creative Industries will play a central role in our future economic competitiveness – contributing to the type of balanced, agile and high value and resilient economy we all aspire toward. It will also play a role in generating the range of content, stories and experiences which help to create a new Europe – of pluralism, tolerance and distinctiveness. These two agendas – the economic and the cultural – are converged through the new Creative Europe Programme, plus via the approaches of some Governments which are conversant with the value of creativity overall. However, there is a real danger that in many countries, the combined influence of financial austerity and educational traditionalism mean that the value of creativity and of the hugely powerful dynamism generated when creativity and entrepreneurialism converge, is little understood and is being lost. 

In other words, in too many parts of Europe, creative entrepreneurship in schools is being squeezed to the margins, with schools finding it ever harder to deliver progressive learning tools. This is in part the consequence of a return to a major focus on STEM
 subjects – which are not inherently uncreative but too often squeeze dedicated approaches to creativity to the margins. It is also in part due to a reduction in spending on activities such as creative learning and arts education, with the arts and cultural sector hard-hit by the global economic downtown and corresponding public funding cuts. Yet at the same time, some countries (e.g. Sweden and Finland) see creative entrepreneurship as absolutely critical to the challenges of the age, with entrepreneurship education overall being increasingly promoted in some European countries and creative entrepreneurialism in particular a major focus in northern Europe.

In this context, the overall CENTRES programme has played an important role in building knowledge on and an appetite for creative entrepreneurship in schools; supporting partners to increase and improve provision; and to advocate and convince one of the significant value of the approach, and ensuring it is integrated across the whole learning experience rather than limited to peripheral ‘nice to have’ rather than ‘must have’ exercises. This, of course, is a critical issue for Europe. There are two main factors which position creative entrepreneurship as so important for our economic and cultural futures:

- The nature of work is changing: We are seeing a structural shift toward a more agile, free-lance and micro-business economy. Drivers such as digitalization, a reduction in the size of the public sector, and a growth in service and knowledge-based industries mean that we need more and more people to have entrepreneurial skills. This is especially vital with youth unemployment so high and little prospect of this being tackled by recruitment alone. Young people need to be encouraged to start-up their own businesses. Creative entrepreneurship is particularly important – catering to the shifting demands of the growing creative industries sector,
 but also introducing the collaborative skills, interdisciplinary practice and digital literacy so key to success across a range of increasingly flexible industries. 

- The nature of society is changing: We are increasingly globalised, intercultural and connected. This opens up opportunities for the development of new cultures and sensibilities and it changes our sense of identity and tradition. The ideas this generates will shape a future Europe and influence the profile of the economy. If we are to grow peacefully and inclusively, we need to open up opportunity for young people from all backgrounds and invest in them the skills and confidence to make the most of their cultural capital. Creative entrepreneurship is vital here – building the competencies for self-fulfilment and survival in an increasingly atomised and fast-changing world.

CENTRES has helped us to understand the role of creative entrepreneurship in schools and other educational settings, and it has shone a light on why this matters for our economy and society as a whole. The strategic opportunity now exists – building on the 2013 Creative Economy Report and European Commission Entrepreneurship 2020 Action Plan (’Re-igniting the entrepreneurial spirit in Europe’), and capitalising on the Creative Europe Programme - to generate an unprecedented commitment to creative entrepreneurship as central to the educational experiences and life opportunities of young people across Europe. 

The conference delivered a set of clear messages to partners across the education landscape and to policy-makers:

A. Creative entrepreneurship in schools requires multi-agency partnership working from across education and business 

Andy Williams (Director of the British Council, Poland), opened this 3rd CENTRES conference by reflecting on what CENTRES has achieved over quite a short time. He thanked all the participants from the eight partner countries, and gave special thanks to the 780 teachers, 2,220 pupils, 130 entrepreneurs, 264 schools, 180 stakeholders, 90 policy-makers and 3,600 educators – who, so far, together have enabled the programme to achieve both reach and excellence. The programme would not have been possible without the energy, openness and commitment of this mix of partners. The future of creative entrepreneurship in schools is thus, necessarily, a collaborative affair.

Andy Williams also emphasised how this conference, rather than representing the end of the road for CENTRES, marks the beginning of a major new journey for the way creative entrepreneurship is positioned in schools across Europe. He called for the multi-agency approach to become the rule rather than the exception, and for policy and investment to open up opportunities for collaboration which have been historically difficult due to the ways education and business, or creativity and enterprise, are separated. 

B. We need a new policy paradigm so creativity and entrepreneurialism can flourish in our schools

Tom Fleming (Director of TFCC)
 provided the opening keynote address of the conference. He described how our education system has failed too many young people and disproportionately failed those from harder to  reach or more disadvantaged backgrounds. The combination of an overly rigid and diadactic approach to schooling, coupled with underdeveloped links to industry and under-connectedness to the creative industries as a career opportunity, mean too few  young people have access to the type of schooling which will favour them as creative entrepreneurs in the future.

Tom pointed to the disconnect between a policy agenda which heralds the importance of the creative industries to Europe’s economy, and an education system which is delivering for an entirely different economic future. He then emphasised how CENTRES has raised awareness of the role and value of creative entrepreneurship in schools, but more importantly demonstrated what is possible through committed partnership and a culture of invention and sharing. This was articulated through a review of what CENTRES has achieved couched in terms of a new policy agenda for creative entrepreneurship in schools:

Table 1. A Policy Agenda for Creative Entrepreneurship in Schools

	The Policy Agenda
	Policy Priorities

	Creativity and innovation delivering a competitive, resilient and high value economy for Europe.

The European economy is undergoing a rapid process of restructuring. The Creative Industries are one of the few economic success stories of the last decade. The EU’s 2020 Strategy states that "the cultural and creative industries are important drivers of economic and social innovation in other sectors". The annual European Competitiveness Report highlights that "creative industries are increasingly a source of growth in the EU", accounting for "3.3% of total EU GDP and 3% of employment". 

	Horizontal and integrated approaches to creative entrepreneurship in schools.

We need an approach which positions creativity and creative entrepreneurship as delivering value across the education landscape – improving attainment and achievement, equipping young people with life skills and business skills, and engendering positive outcomes such as collaborative values, risk-taking and self-initiative. 

CENTRES has championed approaches which integrate creative entrepreneurship activities within the learning landscape

	The lack of art and creative teaching in schools and other educational settings; plus the reduction in the offer (due to austerity and the shifting education policy toward STEM subjects). 

Across Europe, our educational system stresses the need for skills in STEM subjects rather than ‘STEAM’ (where the inserted ‘A’ stands for ‘Arts’). Many STEM learning activities and processes do have a strong creative element (e.g. problem-solving in maths or design and development in technology and engineering). However, teaching practice does tend to be more didactic and attainment focused, with the space for collaborative practice, imagination and the arts less emphasised. 
	An arts revival in our schools

Arts subjects and art-based skills and methods need to be increased and incorporated to teaching across the curricula. We also need to build the confidence and competency of teaching professionals to integrate arts based approaches; and we need to improve the offer provided by the arts and cultural sector – to ensure it better fits the needs of the education sector. 

CENTRES has provided a platform for arts teaching, enabling educational and arts professionals to develop tools which embed the arts as a vital and integrated part of the learning experience. 

	The lack of multi-disciplinary approaches / a strong emphasis on specific disciplines. 

The EU report ”Guide to Research and Innovation Strategies for Smart Specialisation (RIS 3)” states that multi-disciplinarity and the identification and invocation of different kinds of skills and knowledge will play a central role in Europe’s economy.

Creative competencies and art-based skills and methods need to be incorporated into education and curricula development horizontally and in multi-disciplinary settings. Skills pertinent to multi-disciplinary working need to be identified (including for instance “people skills”) as well as discussing values and ethics and exploring other cultures.
	Toward a Creative Entrepreneurship Curriculum for Schools

There is a need for a range of specific policy instruments which major on creative entrepreneurship – focusing on long-term programmes (rather than simple projects) which build links between the creative industries and schools (e.g. via work related learning, apprenticeships and the co-design of curricula); and which leverage creativity to generate a stronger skills base in communication, collaboration, management and the translation of ideas and content into business.  There is also a need for accreditation in creative entrepreneurship – as part of an overall creative entrepreneurship curriculum. 
The CENTRES project in London (led by A New Direction) involved pilots in 5 London schools to set up a Social Enterprise Qualification (SEQ) for young people. The SEQ is a recognised international accreditation developed by the Real Ideas Organisation. In the context of the CENTRES pilot activity, this was centred on creative entrepreneurship, including the opportunity to meet and learn from successful creative entrepreneurs. 



	Digitalization and new / emergent technologies offer much untapped potential for realising creative ideas, developing new competencies and generating future enterprises.

We are still in the early stages of pervasive digitally-enabled technology. The new platforms and channels, tools and devices, offer enormous potential for embedding creative learning across the educational landscape. This will be a real catalyst for the future economy. However, we need to ensure that we support our young people to create and make using their touch (haptic skills) and imagination. Digital should not replace our ability to enquire, experiment and problem-solve.
	Pervasively digital creative learning

Digitally-enabled creative entrepreneurship programmes which combine the application and interpretation of digital technology and which encourage young people to explore the boundaries of technology and to go beyond being mere ’users’. This should be informed by genuine industry partnership – with creative technology firms working closely with schools to develop bespoke solutions that enhance creative learning and build competency and skill in relevant areas.

All of the CENTRES projects have involved a strong digital element. Digital tools were used across projects in fashion, film and the media, with a strong use of social media to build networks and communicate the offer; plus the introduction of digital tools in training activities as vital for market development, research, sales and communication. 



	The Youth unemployment crisis in Europe. 

At more than 22%, Youth unemployment in Europe is at record levels. In Southern and Eastern Europe, the youth unemployment rate is almost double that level. We need to equip our young people with the skills, confidence and know-how to develop their own employment opportunities as well as to be well-suited to the employment generated by others. 


	Dedicated Creative Entrepreneurship Programmes

Formal and informal entrepreneurial education should become the important and compulsory part of every member-state’s educational system. Every secondary school student should participate in at least one non-formal educational programme . Dedicated creative entrepreneurship facilities should be set up in educational settings – e.g. incubators, talent development projects, R&D with industry partners etc. Creative Enterprise curricula – offering structured learning and accreditation – would also help to raise the life chances of young people across Europe. 

CENTRES has enabled partners to explore a range of targeted mechanisms for increasing the creative entrepreneurship capacity and confidence of young people. 

	Confidence and competentency in creative and entrepreneurial teaching methods; plus significant pressure on the time and resources of teaching professionals.
Entrepreneurship is first of all a mind-set and is underpinned by values that are supported by practical skills and networks. The number of  teachers in European schools who have got at least the basics of entrepreneurship education and have their own entrepreneurial experience is very low. In addition, links to creative businesses: large and small – are underdeveloped.
	Enabling Programmes for Creative Entrepreneurship Teaching

The European Commission Entrepreneurship 2020 Action Plan sets out an agenda where entrepreneurial education and creative methods should became the mandatory part of training and development for as many teachers as possible.
 In addition, programmes which enable brokered links between schools and businesses should be scaled-up (e.g. creative apprenticeship programmes; or the co-design of creative entrepreneurship teaching with businesses and teachers collaborating). This is to enable teachers to work in partnership with industry – as a way of building confidence and improving an understanding of industry needs; and of bringing industry into direct contact with young people.

CENTRES has majored on creative entrepreneurship teaching. For example, in Estonia, the Entrum Foundation introduced a 4 step methodology, working with young people, teaching professionals and leading creative businesses to engender enterprising approaches to the creative industries and encourage start-ups; and to generate readiness for professional skills in the creative industries (e.g. production, post-production, marketing). 




	The lack of complementarity between educational and entrepreneurship development systems

The last decade has seen a plethora of initiatives to support creative entrepreneurs – e.g. specialist business support, incubators, investment and skills projects. At the same time, we have seen the emergence of a creative entrepreneurship agenda in schools and other educational settings. However, there is a disconnect between services for businesses and services for young people and therefore a lack of continuity and progression routes. 


	Coordinated programmes to link education and business

In Europe, we need to see more of and an improved quality across the following:

1. Creative business-incubators to provide to schools and non-formal education programmes additional assistance and coaching for young people and introduce to them the work and services of business-incubators.

2. Creative mentors’ networks to work across schools and in business incubators – providing a consistency of advice and guidance and brokering links between creative businesses and schools.  

3. Creative entrepreneurship development hubs to deliver out of school activities (e.g. mini-company programmes, ENTRUM start-ups programmes, workrelated-learning, weekend schools etc.) 

4. Brokered creative investment and potential fiscal incentives for creative firms – as a CSR and talent recruitment strategy. This is to broker structured engagement for firms in schools, targeting creative entrepreneurship activities and readying young people for future employment.

CENTRES has demonstrated good practice in each of these areas. 


C. We need long-term programmes to build career pathways for young people of all backgrounds
Across Europe, there are many short-term projects which seek to demonstrate the role and value of creative entrepreneurship in schools or in wider educational settings. However, there are few long-term programmes. Pauline Tambling, Joint CEO of Creative and Cultural Skills (CC Skills) in the UK,
 spoke of the need for long-term planning and dedicated programmes for sector development. CC Skills operates as a nationally recognised sector skills council – with special responsibility for reducing skills gaps and shortages in the creative economy; improving the productivity of the sector; boosting skills and improving the labour supply. Each of these elements has a direct link to creative entrepreneurship in schools: for with a stronger, more diverse, confident and skilled talent pool comes a more innovative, competitive and sustainable sector. Pauline introduced the types of tool which, when embedded in a wider programme and positioned as a core business for a national agency, can make a long-term and structural difference:

· A National Creative Skills Academy model enables: creative businesses, training providers and education partners to come together in each region in a coherent and goals-orientated way – e.g. to deliver careers advice, training and apprenticeships for the creative industries.

· National campaigns and delivery solutions can be staged together. For example, the programme ’Building a Creative Nation’ raises the profile of the skills deficit in the creative industries and highlights how young people from harder to reach backgrounds are struggling to access the industry; while at the same time it unlocks investment and brokers partnerships to attend to these issues. It is doing this by setting the ambitious target of creating 6,500 jobs for young people in the creative industries over one year. 

· Practice is as important as theory. Careers guidance needs to be co-designed with industry; work experience needs to deliver real live business challenges where young people have a commercial as well as an emotional stake in the company; academic learning needs to be matched with vocational training; internships need to be paid (to put an end to the exploitation of young creative talent); and young people need to practice at being enterprising through access to industry and other forms of expertise throughout their schooling and into the workforce. 

D. We need to share best practice and co-create next practice
Barbara Bregar-Mrzlikar, Director of CEED, Slovenia, led an inspiring conference session which reflected on the key outcomes and learning points of CENTRES. With colleagues Andrej Mercina (partner in Triiije Architects, Slovenia), Per Lange (Deputy Head, Vejlebroskolen School, Denmark), and Anne Hanni and Kaidi Mai (young entrepreneurs, Estonia); Barbara  Bregar-Mrzlikar shared her thoughts on how to understand and where to position CENTRES. Three main learning points were amplified through their discussion:

· Firstly, creative entrepreneurship is not something that can be simply taught: it requires dialogue, co-creation and for each participant to be positively challenged. For the teacher(s), this meant working outside of normal approaches and engaging industry to think more like an entrepreneur; for the student, this meant encountering the reality of the workforce at an earlier age than anticipated and then thinking seriously about how to prosper in this industry; and for businesses, it meant applying day-to-day concerns to an educational setting so they could be translated to describe required skills, competencies and attitudes. 
· Secondly, business and education partners need to see the long-term benefit: it is not enough to have a short-term benefit to the current cohort of young people. For businesses, long–term benefits need to be articulated (such as a more open, productive, higher skilled, and more collaborative workforce) and partners need to show they are willing to build lasting relationships. For educators, benefits such as improved attainment, achievement, confidence, well-being and a better  school community, all need to be robustly connected to a creative entrepreneeurship approach. Plus they need to do so in a way that speaks to long-term systemic change, not short-term novelty. 
· Thirdly, there is much to be said for international exchange: CENTRES has brought different countries together, converged on a simple proposition that creative entrepreneurship in schools delivers a triple-bottom-line of social, cultural and economic benefit to Europe. By sharing best practice but also learning from challenges and mistakes, the programme has been stronger and it has generated a commitment to build long term programmes for the future. 
E. Policy needs to be evidence-based and mobilised by genuine collaboration
The final sessions of the Conference focused on the next steps and policy recommendations. Building on Tom Fleming’s presentation and a set of CENTRES policy recommendations (presented in a stand-alone document), participants were asked to identify their policy priorities for creative entrepreneurship in schools. To refresh, the policy recommendations from CENTRES are (see Table 1 above and the standalone CENTRES policy document for detail):

· Horizontal and integrated approaches to creative entrepreneurship in schools.

· An arts revival in our schools.

· Toward a creative entrepreneurship curriculum for schools.

· Pervasively digital creative learning.

· Dedicated creative entrepreneurship programmes.

· Enabling programmes for creative entrepreneurship teaching.

· Coordinated programmes to link education and business.

Workshop and round table sessions enabled participants to critically review the policy recommendations. Responses included:

· The recommendations do not, as yet, sufficiently capture the need for cultural as well as structural change if creative entrepreneurship is to be genuinelly embedded in the learning landscape. It was recommended that a Cultural Charter be developed to underpin policy recommendations. This would set out the value system for creative entrepreneurship in schools and introduce a shared culture of practice for schools, businesses and young people. This would promote values such as inclusiveness, openness, and the importance of artistic excellence alongside excellence in commercial and management practice. 

· We need to be wary of the over-use of ’creativity’ and emphasise that creative entrepreneurship is not just about the creative industries, but about fostering entrepreneurship across schools and into society. While it is important to focus on the particular skills issues for the creative industries, entrepreneurship as a whole has a much wider application and programmes such as CENTRES point to a set of economic, social and cultural outcomes that stretch beyond the cultural and creative sector. 

· We are, perhaps, moving toward a ’post-policy-world’, where the influence of governments and their quangos is not as powerful as it once was. While policy is vital to unlock resources and mobilise partnership; it is dependent on the levels of collaboration, commitment and boundary-crossing practice for creative entrepreneurship to genuinely take root. We should then see policy as an enabler, but not wait for policy to build the types of grand partnership required for the grand challenges of the future economy. 

And Finally

Aivar Haller (Estonian entrepreneur and mentor for Entrum elements of the CENTRES programme), brought the conference to a close with a participatory game that involved trust, openness and risk. This was, he explained, to demonstrate how each of us can show an entrepreneurial spirit if encouraged to do so and that each of us will follow a different path, with entrepreneurialism amplifying our distinctive personalities and identity. He also said that “Education is a state of being that readies you for life“. He was, perhaps, reflecting on how CENTRES, as a pilot programme, has generated new ways of seeing and doing which in turn will enable partners to deliver longer-term, more extensive and deeper-rooted programmes that ready Europe’s young people for a more productive, collaborative, rewarding and -  of course – creative life. 

Richie Norton, in The Power of Starting Something Stupid: How to Crush Fear, Make Dreams Happen, and Live Without Regret, says that “Opportunities will come and go, but if you do nothing about them, so will you.” The opportunity now is to build from CENTRES and see just where this takes us. 

This Paper is the third of three ‘State of Innovation’ Papers written by Tom Fleming Creative Consultancy� for the British Council-led CENTRES (Creative Entrepreneurship in Schools) project 2012-14 (www.centres-eu.org). This paper was written following the final Centres conference, held in Brussels in May 2014.





CENTRES (Creative Entrepreneurship in Schools) is a multi-country project co-funded by the European Commission, the British Council and eight organisations across Europe.





CENTRES is being delivered in the Czech Republic, Denmark, Estonia, Lithuania, Finland, Poland, Slovenia and the UK.





The project creates a European forum for issues relating to entrepreneurship education specific to the creative industries and for sharing innovation and best practice in this area. All of the partners involved in the consortium see a need for increased international networking and a combined European approach in this area.














� Science, Technology, Engineering and Maths. 


� In the UK alone, employment in the arts, heritage, digital and creative sectors is expected to rise 32% in the next ten years. One in six jobs in London is currently in the creative sector. See: � HYPERLINK "http://www.createjobslondon.org/content/506/Background" �http://www.createjobslondon.org/content/506/Background� 


� � HYPERLINK "http://www.tfconsultancy.co.uk" �www.tfconsultancy.co.uk� 


� � HYPERLINK "http://ec.europa.eu/enterprise/policies/sme/entrepreneurship-2020/index_en.htm" \t "_blank" �European Commission Entrepreneurship 2020 Action Plan – ‘Reigniting the entrepreneurial spirit in Europe“� (pages 5-7; 21-22). See: � HYPERLINK "http://ec.europa.eu/enterprise/policies/sme/entrepreneurship-2020/index_en.htm" �http://ec.europa.eu/enterprise/policies/sme/entrepreneurship-2020/index_en.htm� 





� The National Skills Academy for the creative and cultural sector: http://ccskills.org.uk/
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